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Introduction
Service learning* includes a myriad of activities that are currently
being implemented at all levels within school settings. But while
thousands of service-learning projects involve over one million K-12
students nationwide, measurement alternatives for assessing their
impact on students and programs are sparse. The purpose of this
document is to try to outli.ne some approaches that might be used
in examining the effectiveness of service-learning activities.
Effectiveness can include cognitive, behavioral, or affective
measures. In addition, effectiveness can be measured for students,
classes, or programs. Each of these areas of measurement and units
being examined could potentially be measured by different
assessments and a program will often include multiple assessments
serving multiple functions.
Within service-learni.n g programs there exists a wide diversity of the
types of learning activities, skills learned, and expected student
outcomes. However, the root of service-learning programs lies in
the fact that while students are providing service to the larger
community, they are also LEARNING. The service is both a means
and an application of learning. As a result, the emphasis in this
manual is on measuring cognitive growth for students (providing
service only should never be enough). Cognitive measures of what a
student has learned can take many forms. Consequently, no single
measurement can be expected to fuliill all needs.
This document offers some tools for use in assessing service
learning. These possibilities include formal (e.g ., Likert scales) and
informal measurement procedures (e.g. , open-ended reflections).
Assessments include information that could be collected from
multiple sources including students, teachers, and parents. In
addition, some of the measurement procedures are constructed to
measure outcomes at the completion of the service-learning project,
while others, such as portfolios or journals, should be formative and
ongoing-nested within the activity as part of the learning
experience.
In addition, measurement techniques are shown that include a
multitude of cognitive, affective and behavioral measures that can

*See page 111 for an overview and definitions of service learning.
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be completed by a number of different stakeholders. The key to
using this manual effectively is in being able to adapt the
procedures to fit your individual needs as well as being able to
develop new procedures when the manual does not include what is
needed locally.
We do not consider this compendium of assessment alternatives
to be comprehensive, nor will there always be any usable procedure
contained herein that fully measures any particular service-learning
activity. Instead, each evaluator needs to consider the
individualized context in which the learning is occurring and design
the method of measurement that best fits the individual project.
We also expect the data collected to vary by the function that the
data will serve. For example, group projects will not always fulf"ill
the need to evaluate how individual students are performing but
may be very useful when showing outside stakeholders (e.g., parents
or the larger community) what the students have learned.
Finally, it should be kept in mind that the psychometric properties
of these measurements are unknown. This document should be the
first stage only in the development of valid and reliable assessment
devices. Further studies of the reliability and validity of these
instruments are needed.

Acknowledgments
The authors would like to thank Herb Schwartz and the students
from the P.K. Yonge Developmental Research School's Servicelearning Project for their assistance in developing this manual. We
would also like to thank the following individuals for their
submission of materials that were incorporated into this manual:
Central Park East Secondary School Community Service/Learning
Program, Jan Germann, Carol Leonard, and Phyllis Renninger.
Special thanks go to Charles MacDowell for supplying computer
support for the revision of this manual, and to Joe Follman for
proofreading the final draft.

4

I

Using Performance-Based Assessment with Service
Learning

Performance-based assessment encompasses characteristics of both
authentic assessment and alternative assessment. Service-learning
activities provide students with real-world situations in which they
can apply their knowledge to solve problems and become active
participants in their own learning.
Performance-based assessment does not rely solely on standardized
or teacher-made tests that provide a one-time evaluation of a
student's performance. It measures rather what the students can do
or knowledge they can apply in addition to information they know.
Performance-based assessment measures task completion in a
realistic context and is integrative, measuring many facets
simultaneously. Performance-based assessment of service learning
is applied, using the complexity of real-world situations. As a result,
the measurement of service learning seems ideally matched to the
aims of performance-based assessment.
Performance-based assessment of service learning can be done on an
individual or group basis, with the type of measurement tailored to
fit each individual situation or project. The evaluation procedure
can be formative and/or summative, measuring developmental
progress and conceptual learning.
Performance-based assessment allows teachers to understand the
processes students use to learn and how they actively construct
meaning through analysis, synthesis, and evaluation within realworld situations.
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I

Service-learning
Evaluation
&

Grade and
Conduct Report
The following forms can be placed in each individual student's
classroom folder to be used for accountability purposes and record
keeping by the classroom teacher. They provide a quick summary
of pertinent information for each student.
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Service-learning Evaluation

Student's Name:

----------------------------------------------

Teacher's Name:

---------------------------------------------

Site/Project:-----------------------------------------------Site/Project description: _____________________________________

Method of Evaluation of Progress (Check all that apply).
_ Formal Testing
Observation
_Logs/Journals
Interview
Portfolio
_Peer Ratings
Behavior Checklist
_ Attitude Scale
_ Other: Please Describe:_________________________________

Describe (or attach) Method of Scoring (and Instrument)

Student Results: __________________________________

Other comments/sources of evidence of student progress/learning:
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Service-learning Project
Grade and Conduct Report

_ _ _ _ _ _ _ _ __ _ is being considered for participation in the
_ _ _ _ __ _ _ _ _ _ service-learning project. If accepted the student
will be expected to work in a responsible and mature manner. The student may
be working with potentially dangerous tools in an outdoor environment, and
may/will be off the school campus. Please take this into consideration when
commenting on the student's conduct.

PERIOD

TEACHER

Please return to

GRADE

CONDUCT/COMMENTS

------------------------- by - - - - -

(Adapted from material submitted by Bayard Point Legacy Project,
Phyllis Renninger, Clay County, Fla.)
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School Data
The following forms can be used for record-keeping
purposes and to provide quantitative data regarding
students involved in service-learning projects.
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Grade Point Averages
Year:

-----

Subject: _ _ _ _ __

Name

1

Grading Periods
2
3
4

10

Year
GPA

Prev. Yr.
GPA

Rates of Promotion, Administrative Placement, and Retention of
Students Involved in Service-learning Projects
Grade Level:
Name

Promoted

Totals:

11

Admin. Placed

Retained

Referrals

Grading Period

N arne

1s t

12

2 nd

3d
r

4th

cumu Iaf1ve

Prev. yr.

Suspensions
Current Year
Name

In School

Previous Yea r

Out of School In School Out of School

13

Attendance
Absences

Tardies

Grading Periods

Name

1

2

14

3

4

Grading Periods

Cum

1

2

3

4

Cum

Individual Service-learning Hourly Log

Name:

--------------------------------------------------

Site: --------------------------------------------------Date

Activity

Hours

Total Hours:

15

Group Service-learning Hourly Log
Group: _______________________________________________________________________________________________
Site:

-----------------------------------------------------------------------------------------------------

Date

Activity

Hours

Total Hours:
16

Educational Programs of Service-learning Students
Group: ____________________________________________________
Site: _____________________________________________________

Name

Reg . Ed.

Total Students:

17

ESE

At-Risk/Other

Demographic Information

Name

Male

Fern.

White,
(nonAfrican- MultiHispanic) American Racial

Hispanic

Asian

Totals:

(Adapted from material submitted by Bayard Point Legacy Project, Phyllis
Renninger, Clay County, Fla.)
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Native
American

Other

Parent Volunteer Hours for Service-learning Projects

Date

Name

Site

Total# of Parents: _ __

19

Hours

Total Hours: _ _ _ __

Rating Scales
The following forms can be used to provide quantitative
data regarding students involved in service-learning
projects. These forms address group assessment of
individual students, teacher assessment of individual
students, progress ratings of students, and student,
teacher, and parent perceptions of progress and growth.
Since these scales are quick and easy to use they may
provide the best avenue for measuring change via pre- and
post-assessments. That is, many of these forms can often
be used before beginning the service-learning activity and
again at the end of the project to measure change and
impact.
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Group Assessment of Service-learning Activity
by Peers
In this evaluation, each student will rate each member of her /his
group on how well each contributed to and helped meet the goals of
the service-learning activity.
Before the students evaluate each group member, the group or class
will determine specific criteria that must be met to complete the
service-learning activity effectively; any number of criteria can be
used. The criteria must be understood by all members of the group
to enable each to use the criteria appropriately. The group will then
use these criteria to rate individual student performance.
Assessment of individuals can be done on a daily or weekly basis or
at the end of the project.
Individual student will rate themselves and the other members in
the group. Scores will be totaled for each student. To arrive at a
group mean score for each individual student, the total for each
student will be divided by the number of raters rating the student.
Then, a performance score will be determined by dividing the group
mean score for each student by the number of criteria used to rate
each student (we've used four criteria in our examples); this
provides a performance score that indicates where the students'
peers rank their performance-from very poor to very good.
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Group Assessment of Service-learning Activity
(Use a separate sheet for each rater)

In this evaluation, you will rate each member of your group on how well he or she
contributed to and helped meet the goals of the service-learning activity.
Before you evaluate your group members, the group or class will determine
specific criteria that must be met to complete the service-learning activity
effectively. You will use these criteria to rate individual student performance of
your group.

Criteria:

#1. ____________________________________________________

#2. ____________________________________________________

#3. _____________________________________________________
#4. _____________________________________________________
Use this scale to rate yourself and the members of your group on the above
criteria. If a group member performed very well in meeting a specific criterion, he
or she can receive a 5. If they did not meet the criteria at all they can receive a
1. Be honest and take your ti me thinking about the individual's performance on
each of the criteria.

Performance on Criteria
Very Poor

Scale:

1

Poor

Average

Good

Very Good

2

3

4

5

Rater Name: ___________________________________________________
Criteria Scores
Name

#1

#2

22

#3

#4

Total

Use this form to record entire group scores:

Name

Total Score
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Group Mean

Performance Score

Group Assessment of Service-learning Activity
Example:
We will determine group assessment scores for Brianne, Keyon, Maria, and
Dave.

Criteria:
#1

Is eager to complete assigned tasks

#2

Cooperates with others

#3

Uses time efficiently

#4

Is eager to learn new skills and knowledge

(Remember, the content and number of criteria will be predetermined by the
group)

Use the scale on the following page to rate each person on the above listed
criteria:
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Performance on Criteria
Very Poor

Poor

1

2

Scale:

Rater Name

Brianne

Brianne
Keyon
Maria
Dave

Rater Name

Keyon

Very Good

4

5

Tasks Cooperate

Time

Learn

#1
5
4
5
3

#3
4
5
3
2

#4
4
5
4
2

#1
4
5
5

2
Maria

#2
4
5
3
2

Time

#2
3
5
4
2

#3
4
4
4
2

Tasks Cooperate

#1
4
4
5
3

Brianne
Keyon
Maria
Dave

Rater Name

Good

3

Tasks Cooperate

Brianne
Keyon
Maria
Dave

Rater Name

Average

Dave

#2
4
5
4
4

Tasks Cooperate

#1
5
4
5
4

Brianne
Keyon
Maria
Dave

Learn

#4
5
5
4
1

Time

Learn

#3

#4
5
4
5
2

4
4
5
2

Time

Learn

#3
4
5
4
4

#4
5
4
5
5

#2
4
5
4
4

Total
17
19
15
9

Total
16
19
17
7

Total
17
17
19
11

Total
18
18
18
17

Totals:
Brianne

17
16
17
18
68

Keyon

19
19
17
18
73

25

Maria

Dave

15
17
19
18
69

9
7
11
17
44

Divide each of these scores by the number of raters (4 in this example) to
determine the group mean for each individual student.
Brianne: 68+4=17

Keyon: 73+4=18.25

Maria: 69+4=16.75

Dave: 44+4=11

Divide each student's group mean by the number of criteria (4 in this example) to
determine each student's performance score.
Brianne: 17-:-4=4.25

Keyon: 18.25-:-4=4.56

Maria : 17.25-:-4=4.31

Dave: 11-:-4=2.75

Use this form to record entire group scores.
Name
Brianne
Keyon
Maria
Dave

Total Score

68
73
69
44

Group Mean

17
18.25
17.25
11

Performance Score

4.25
4.56
4.31
2.75

You can see that Keyon scored between good and very good, while Dave scored
between poor and average on their performance as rated by their peers.
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Group Assessment of Service-learning Activity
by Teacher /Supervisor

In this evaluation, the teacher or supervisor will rate each member
of the group on how well he or she contributed to and helped meet
the goals of the service-learning activity.
Before you evaluate your group members, you must determine
specific criteria that are essential in effectively completing the
service-learning activity. You will use these criteria to rate
individual student performance of your group.
Assessment of individuals can be done on a daily or weekly basis or
at the end of the project.
The teacher or supervisor will rate the members in the group.
Scores will be totaled and averaged for each student. When the
individual student is being rated by more than one rater, the
average of all of the scores assigned to that student will be
determined.
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Group Assessment of Service-learning Activity
by Teacher/Supervisor
Criteria:
#1. __________________________________________________
#2. __________________________________________________

#3.__________________________________________________
#4. __________________________________________________
Performance on Criteria

Scale:

Very Poor

Poor

1

2

Average

3

Good

Very Good

4

5

Rater Name:

---------------------------------------------

Name

#1

#2

28

#3

#4

Total

Performance Score

Example:
Group Assessment of Service-learning Activity
by Teacher/Supervisor

We will determine performance scores for Brianne, Keyon, Maria, and Dave as
rated by their teacher.
Criteria: (The content and number of criteria will be predetermined by the rater).
#1 Is eager to complete assigned tasks
#2 Cooperates with others
#3 Uses time efficiently
#4 Is eager to learn new skills and knowledge

Performance on Criteria
Very Poor

Poor

Average

Good

Very Good

1

2

3

4

5

Scale:
Rater Name

Mrs. Jones
Tasks

Brianne
Keyon
Maria
Dave

#1
5
4
5
3

Cooperate Time
~

~

4
5
3
2

4
5
3
2

29

Learn

M
4
5
4
2

Total

17
19
15
9

Performance Score

4.25
4 .75
3.75
2.25

Progress Ratings of Students and Perceptions of Students
by Teachers, Parents, Supervisors, and Self-evaluations.
The following rating scales can be used to provide quantitative data
on students involved in service-learning projects. These rating
scales can be used to collect pre- and post- data to evaluate the
effects of service learning on many of the people effected by the
project. The scales are designed to collect information from
multiple sources.
Blank forms are included to allow evaluators to add scales or items
to fit their needs.
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Progress Ratings of Student
Name:_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ Date: _ __ __

On a scale from 1=strongly agree to 5=strongly disagree, rate the student's
progress on the service-learning project.
Strongly
disagree

Strongly
agree

1. Student has learned new skills.

1

2

3

4

5

2. Student has learned to work
cooperatively with others.

1

2

3

4

5

3. Student has learned to work
independently.

1

2

3

4

5

4. Student has increased self-esteem.

1

2

3

4

5

5. Student enjoys learning .

1

2

3

4

5

6. Student initiates activity.

1

2

3

4

5

7. Student is concerned about quality
of the work/product.

1

2

3

4

5

8. Student communicates effectively.

1

2

3

4

5

9. Student has learned to use time
efficiently.

1

2

3

4

5

1O.Student has gained confidence in
their abilities.

1

2

3

4

5

11.Student has gained a concern for
others.

1

2

3

4

5

12.Student is motivated.

1

2

3

4

5

13.Student views self more positively.

1

2

3

4

5

14.Student has gained an appreciation 1
for learning.

2

3

4

5
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Progress Ratings of Student
Name: _ _ _ _ _ _ _ _ _ _ _ _ _ _ Date: _ _ _ __

On a scale from 1=strongly agree to 5=strongly disagree, rate the student's
progress on the service-learning project.
Fill in specific attitudes/attributes that are specific to your particular servicelearning project.
Strongly
disagree

Strongly
agree

15.

1

2

3

4

5

16.

1

2

3

4

5

17.

1

2

3

4

5

18.

1

2

3

4

5

19.

1

2

3

4

5

20.

1

2

3

4

5

21 .

1

2

3

4

5

22.

1

2

3

4

5

23.

1

2

3

4

5

24.

1

2

3

4

5

25.

1

2

3

4

5
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Teacher Attitudes Toward Service-learning Activities
Name:

Date:

On a scale from 1=strongly agree to 5=strongly disagree, rate yourself on the
questions regarding your school's service-learning program.
Strongly
disagree

Strongly
agree

1. I think that the service-learning
program is beneficial for our
students.

1

2

3

4

5

2. I don't like students missing my
class to participate in servicelearning activities.

1

2

3

4

5

3. The service-learning program
helps students improve their
academic abilities.

1

2

3

4

5

4 . Through service-learning activities,.
I have learned new ways of teaching
academic skills in a "real world"
context.

1

2

3

4

5

5. The service-learning project takes up
too much of my time.

1

2

3

4

5

6. I am not comfortable taking my
students to the service-learning site.

1

2

3

4

5

7. I am concerned about quality of the
the service-learning program.

1

2

3

4

5

8. I feel comfortable in my ability to
assist students in their servicelearning project.

1

2

3

4

5

9. Participating in my school's servicelearning program allows me to do
something positive for my community.

1

2

3

4

5

10.1 have discovered special abilities
in many of my students.

1

2

3

4

5
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On a scale from 1=strongly agree to 5=strongly disagree, rate yourself on the questions
regarding your school's service-learning program .
Strongly
agree

Strongly
disagree

11.1 have seen positive growth in
many of my students who are
involved in service-learning projects.

1

2

3

4

5

12.The service-learning program is
motivating for my students.

1

2

3

4

5

13.Through participation in servicelearning activities, I have become
a better teacher.

1

2

3

4

5

14.1 feel comfortable helping other
teachers develop and implement
service-learning projects for their
students.

1

2

3

4

5

15. I am able to link academic skills
to service-learning outcomes.

1

2

3

4

5

16. Through service learning, I have
used interdisciplinary teaching
effectively.

1

2

3

4

5

17. Through the service-learning
project, I have strengthened my
relationships with my students.

1

2

3

4

5
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Teacher Attitudes Toward Service-learning Activities
Name: _ _ _ _ _ _ __ _ _ _ _ _ __ Date: _ _ _ __
On a scale from 1=strongly agree to 5=strongly disagree, rate the student's
progress on the service-learning project.
Fill in specific attitudes/attributes that are specific to you particular servicelearning project.
Strongly
disagree

Strongly
agree

18.

1

2

3

4

5

19.

1

2

3

4

5

20.

1

2

3

4

5

21 .

1

2

3

4

5

22.

1

2

3

4

5

23.

1

2

3

4

5

24.

1

2

3

4

5

25.

1

2

3

4

5
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Parental Perceptions of Students Involved in Service-learning
Activities
Student's Name:

Date:

Rater's Name:
On a scale from 1=strongly agree to 5=strongly disagree, rate your student on
the following characteristics.
Strongly
agree

Strongly
disagree

1.Student has demonstrated acceptable
behavior at home.

1

2

3

4

5

2.Student has demonstrated acceptable
behavior at school.

1

2

3

4

5

3.Student has increased in ability to
accept responsibility at home.

1

2

3

4

5

4.Student has increased in ability to
accept responsibility at school.

1

2

3

4

5

5.Student has developed a positive
self-esteem at home.

1

2

3

4

5

6.Student has developed a positive
self-esteem at school.

1

2

3

4

5

?.Student has developed new skills that
are used at school.

1

2

3

4

5

8.Student has developed new skills that
are used at school.

1

2

3

4

5

9.Student has demonstrated an increased
ability to apply academic skills to
"real-world" situations at home.

1

2

3

4

5

1O.Student has demonstrated an increased
ability to apply academic skills to
"real-world" situations at school.

1

2

3

4

5

11.Student has shown an increased level
of motivation at home.

1

2

3

4

5
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Strongly
agree

Strongly
disagree

12.Student has shown an increased level
of motivation at school.

1

2

3

4

5

13.Through involvement in the service
learning project, my student
has made changes in her/his current
educational program/plans.

1

2

3

4

5

14.1nvolvement in the service-learning
project has influenced my student's
future career choices.

1

2

3

4

5

15. Through involvement in the servicelearning project, my student has shown
an increased advocacy for people,
community, or environment.

1

2

3

4

5

16.Student has become involved in
volunteer commun ity activities.

1

2

3

4

5

17 .Student has learned marketable job
skills through participation in service
learning activities.

1

2

3

4

5

Comments:

37

Parental Perceptions of Students Involved in Service-learning
Activities
Name:

---------------------------------Date: - - - - - - - - - -

Rater's Name:

------------------------------------------

On a scale from 1=strongly agree to 5=strongly disagree, rate your student on
the following characteristics.
Strongly
agree

Strongly
disagree

18.

1

2

3

4

5

19.

1

2

3

4

5

20

1

2

3

4

5

21.

1

2

3

4

5

22.

1

2

3

4

5

23.

1

2

3

4

5

24.

1

2

3

4

5

25.

1

2

3

4

5

26.

1

2

3

4

5
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Teacher Perceptions of Students Involved in Service-learning
Activities
Name:

Date:

Rater's Name:
On a scale from 1=strongly agree to 5=strongly disagree, rate your student on
the following characteristics.
Strongly
agree

Strongly
disagree

1.Student has shown more acceptable
classroom behavior.

1

2

3

4

5

2.Student has shown an increase in
motivation.

1

2

3

4

5

3.Student has increased his/her level of
self-esteem within the school
environment.

1

2

3

4

5

4.Student has reduced his/her number of
absences.

1

2

3

4

5

5.Student has reduced his/her number of
tardies.

1

2

3

4

5

6.Student has improved his/her grades.

1

2

3

4

5

?.Student has reduced the number of
discipline referrals.

1

2

3

4

5

8.Student has demonstrated new skill
acquisition.

1

2

3

4

5

9.Student has demonstrated an increased
ability to apply academic skills to
"real-world " situations.

1

2

3

4

5

1O.Through involvement in the service
learning project, the student has made
changes in their current educational
program/plans.

1

2

3

4

5

11.1nvolvement in the service-learning
project has influenced the student's
future career choices.

1

2

3

4

5
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On a scale from 1=strongly agree to 5=strongly disagree, rate your student on
the following characteristics.
Strongly
agree

Strongly
disagree

12. Through involvement in the service
learning project, the student has shown
an increased advocacy for people,
community, or environment.

1

2

3

4

5

13.Student has expressed an interest in
volunteer community service activities.

1

2

3

4

5

14.Student has learned marketable job
skills through participation in service
learning activities.

1

2

3

4

5

Comments:
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Teacher Perceptions of Students Involved in Service-learning
Activities
Name: _ _ __ _ _ _ _ _ _ _ _ __ ___ Date: _ _ _ __
Rater's Name:

- - - - - - - - -- - - - - - -- - -- -

On a scale from 1=strongly agree to 5=strongly disagree, rate your student on
the following characteristics
Strongly
agree

Strongly
disagree

15.

1

2

3

4

5

16.

1

2

3

4

5

17.

1

2

3

4

5

18.

1

2

3

4

5

19.

1

2

3

4

5

20.

1

2

3

4

5

21 .

1

2

3

4

5
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Perceptions of Students Involved in Service-learning Activities

Name:

Date:

On a scale from 1=strongly agree to 5=strongly disagree, rate your progress on
the service-learning project.
Strongly
agree

Strongly
disagree

1. I have learned new skills from working
on this project.

1

2

3

4

5

2. I enjoy working with other people.

1

2

3

4

5

3. I do not like my current service-learning
project.

1

2

3

4

5

4 . I enjoy working alone.

1

2

3

4

5

5. I feel good about my work on the
project.

1

2

3

4

5

6. I don't like working with people who
are very different from myself.

1

2

3

4

5

7. I don't like having to follow my site
director's directions.

1

2

3

4

5

8. I feel that other students should be
encouraged to participate in this
type of service-learning activity.

1

2

3

4

5

9. The project is fun.

1

2

3

4

5

10. My contributions to the community
are not important.

1

2

3

4

5

11 . I care if the project is done correctly.

1

2

3

4

5

12. Helping others in the community is not
my responsibility.

1

2

3

4

5

13. I have learned a lot from this project.

1

2

3

4

5
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On a scale from 1=strongly agree to 5=strongly disagree, rate your progress on
the service-learn ing project.
Strongly
agree

Strongly
disagree

14. I think this project is turning out well.

1

2

3

4

5

15.1 believe I can make a difference in
my community.

1

2

3

4

5

16. I enjoy spending time with people who
are different from me.

1

2

3

4

5

17. I would like to work on another project
like this one.

1

2

3

4

5

18. I think of myself as a resource
to my community.

1

2

3

4

5

19 As an adult, I will probably volunteer
to work on community projects.

1

2

3

4

5

20. I have learned skills from my servicelearning project that I could use in
a job.

1

2

3

4

5

Comments:
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Perceptions of Students Involved in Service-learning Activities
Name:_ _ _ _ __ __ _ _ _ _ _ _ _ _ _ Date:, _ __ __
On a scale from 1=strongly agree to 5=strongly disagree, rate your progress on
the service-learning project.

Strongly
agree

Strongly
disagree

21.

1

2

3

4

5

22.

1

2

3

4

5

23.

1

2

3

4

5

24.

1

2

3

4

5

25.

1

2

3

4

5

26.

1

2

3

4

5

27.

1

2

3

4

5

28.

1

2

3

4

5

29.

1

2

3

4

5

30.

1

2

3

4

5

Comments:
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"At-Risk" Rating Scale

The following rating scale (ATR) is to be used with students
considered to be "at-risk." It can be used effectively as a pre- and
post-evaluation instrument to assess the impact that service
learning has on students' attitudes and behaviors.
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ATR
Perceptions of Students Involved in Service-learning Activities

Date:

Name:

On a scale from 1=strongly agree to 5=strongly disagree, rate you r progress on
the service-learning project.
Strongly
agree

Strongly
disagree

1. I enjoy going to school.

1

2

3

4

5

2. I get along well with teachers.

1

2

3

4

5

3. I get along well with other students.

1

2

3

4

5

4. I enjoy working alone.

1

2

3

4

5

5. I do not feel safe at school.

1

2

3

4

5

6. I don't like working with people who
are very different from myself.

1

2

3

4

5

7. I don't like having to follow other
people's directions.

1

2

3

4

5

8. My grades at school are good .

1

2

3

4

5

9. I think I "fit in" at school well.

1

2

3

4

5

1O.My contributions to the school
are not important.

1

2

3

4

5

11 .1 keep up with my schoolwork.

1

2

3

4

5

12.Helping others in my school is not
my responsibility.

1

2

3

4

5

13.1 get into a lot of trouble in school.

1

2

3

4

5

14.There is someone at school I can
talk to (teacher, guidance counselor).

1

2

3

4

5

15.Nothing I do in school will help me
choose my career or job.

1

2

3

4

5
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On a scale from 1=strongly agree to 5=strongly disagree, rate your progress on
the service-learning project.
Strongly
disagree

Strongly
agree

16.1 think this service-learning project
is worthwhile.

1

2

3

4

5

17.1 believe that I can make a difference in
my community.

1

2

3

4

5

18. Helping others in the community is not
my responsibility.

1

2

3

4

5

19. I enjoy telling other people about what
I do in my service-learning project.

1

2

3

4

5

20. I would like to work on another project
like this one.

1

2

3

4

5

21. I think of myself as a resource
to my community.

1

2

3

4

5

22 As an adult, I will probably volunteer
to work on community projects.

1

2

3

4

5

23. I have learned skills from my service
learning project that I could use in
a job.

1

2

3

4

5

Comments:
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ATR
Perceptions of Students Involved in Service-learning Activities
Name: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ Date:_ _ _ __
On a scale from 1=strongly agree to 5=strongly disagree , rate your progress on
the service-learning project.

Strongly
agree

Strongly
disagree

24.

1

2

3

4

5

25.

1

2

3

4

5

26.

1

2

3

4

5

27.

1

2

3

4

5

28.

1

2

3

4

5

29.

1

2

3

4

5

30.

1

2

3

4

5

Comments:
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Observations
and
Checklists
This section includes anecdotal observation forms and
checklists that can be used to evaluate student growth and
development through service learning. Examples are
provided after the blank forms.
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Anecdotal Observation Record
Name: __________________________________
Date and Time: ___________________________
Observer:

-------------------------------

Site/Project: _____________________________

Observations of events and behaviors:

Comments/Summary:
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Example:
Anecdotal Observation Record
Name: Sara Jones
Date and Time: 4/27/96

9:30a.m.- 10:30 a.m.

Observer: Mr. Wagner
Site/Project: Habitat for Humanity
Observations of events and behaviors:

Sara began sweeping and picking up small pieces of 2 by 4's in the house
immediately after the jobs were assigned. She continued to work without
supervision until her assigned room was clean. Sara then went over to
help another girl cleaning paint off the windows. She asked what she
could do to help and followed the girl's directions. She worked
cooperatively to help complete this task. Sara and the other girl took a
break and got a drink. Then they went and found the supervisor to have
another job assigned to them. The supervisor assigned them to stain some
molding for around the doors. Sara began this job independently and
worked until the molding was stained.

Comments/Summary:

Sara show initiative in completing assigned tasks with minimal supervision. She seeks
out new tasks upon completion of assigned jobs. She uses time efficiently and puts
forth excellent effort to complete her tasks.
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Anecdotal Observation Record
This form is used to observe several students at the same time.
Predetermined observable behaviors are listed on the left side of the form.
The students' names are listed across the top of the chart. The observer
watches the targeted students and makes note of their actions with
regard to the predetermined behaviors. An example is provided along
with a blank form to allow teachers to use their own selected behaviors.
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Anecdotal Observation Record
Date and Time: _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Observer: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Site/Project: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Name

Name

Behavior
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Name

Name

Example:
Anecdotal Observation Record
Date and Time: ___:4.:....:/2=--=-7....:.../9::...:6=-----'-1..:....:
: 1'-=5'---'-2=:--=-1-=-5-+:D..:..:.·m~.
Observer: Mrs. Fisher
Site/Project: T rout River Clean-Up Project

Be hav1or
Cooperation

Communication

with
others

Motivation

Ability to
work
independently

Use of time

Willingness
To follow
Directions

Name
Keyon
Works well
with others.
Shows respect
for others.

Name
sara
Leader of group
Respects other
students.

Name
J ames
Unwilling to
work with
others.
Picks fights.

Name
Mana
.
Gets along well
with all
students. Helps
others without
being asked.

Communicates
effectively
with peers.
Gets ideas
across clearly.

Excellent
Communication
skills!

Unwilling to
communicate
in a positive
manner. Calls
names.

Expresses ideas
clearly and
effectively.

High level of
motivation.
Wants to do a
good job!

Highly
motivated ,
shows
initiative.

Refuses to
work without
constant
prompting .

Eager to try
new activities.
Energetic.

Works with
little
supervision.
Sometimes
needs
guidance.

Works
Independently.
Asks for help
when needed.

Requires
constant
supervision.

Good ability to folloVI
directions to
complete
assigned tasks
without
supervision.

Uses time
efficiently
with some
supervision.

Uses time
Efficiently

Wastes time.
Does not
complete
activities.

Manages time
Well .

Slight problem
with written
directions,
prefers oral
directions.

No problem!
Excellent.

Unwilling to
follow written
or oral
directions.

Follows directions
well .
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Checklist for Service-learning Projects
This form allows advisors and/or students to be active participants in
the evaluation of progress within the service-learning activity.
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Service-learning Checklist
Supervisor's Name.. : . . . . : - - - - - - - - - - - - - - - -- - - Placement: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Student's Name:._ _ _ __ _ _ _ _ _ _ _ __ _ _ _ _ _ _ __
Advisor: _ _ _ _ _ _ _ _ _ _ _ _ __ _ _ _ _ __ _ _ _ __
Please list the specific activities in which the student has been involved and the
skills that were practiced/learned:

Please update the student's performance below. Use the letter codes:
E=Excellent, VG=Very Good, S=Satisfactory, LS=Less than Satisfactory

Advisor
Attendance/Punctuality:
Is consistent in attendance
Reports to community site on time
Attitude:
Accepts responsibility
Is enthusiastic and interested
Displays appropriate appearance
and dress
Is courteous and cooperative
Displays emotional maturity
Exercises good judgment
Is sincere
Relates well to a variety of people
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Student

Advisor
Learning Process:
Shows initiative
Assumes responsibility for own
learning
Asks appropriate questions
Performances:
Begins work promptly
Appreciates suggestions
Completes assigned tasks
Exhibits competence
Progressively requires less
supervision
Is a dependable worker
Follows directions carefully

Other Areas Assessed:

Comments:

(Adapted from Central Park East Secondary School's Community
Service/Learning program)
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Student

Primary Checklist for Service-learning Projects
This form allows primary students to be active participants in
evaluating their progress within the service-learning activity.
Teachers can personalize the checklist for their own classroom or for
individual students by using icons that are commonly used within
their rooms to represent class rules, schedules, places, centers, etc.
An example is provided along with a blank form to allow teachers to
individualize this form to meet the unique needs of their students and
activities.
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Primary Checklist for Service-learning Projects
Name: _ _ _ _ _ _ _ _ _ _ _ _ __

Date: _ _ __

Site/Activity: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Legend: P =Passed

-

-

-

p

-

p

- E

p

-

E

E

E =Emerging Skill

N = Not Evident

- N

-

p

- E

-

N

-

p

-

E

- N

N

-

p

-

E

-

N

-

p

-

E

-

- N

-

p

-

E

-

N

-

p

-

E

- N

-

Number of skills passed: _ _ _ _ _ _ _ _ _ _ __
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N

Example:
Primary Checklist for Service-learning Projects

Name:

Date: _________

------------------------------

Site/Activity: _______________________________________

Legend: P =Passed
I help plan activities

-

p

-

E

-

N

I share and take turns

-

p

- E

- N

I put materials away

-

p

-

E

-

N

E =Emerging Skill

N = Not Evident

I listen carefully

-

p

-

E

-

I follow directions

N

I work well with others

-

p

- E

- N

I keep my hands and
feet to myself

-

p

-

E

-

N

-

p

E

-

N

I help my group

-

p

-

E

-

N

I say nice things to
others

-

p

Number of skills passed: _________________________
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-

-

E

- N

Using Sunshine State Standards, Curriculum Frameworks,
or Curriculum Scope and Sequence Skills Lists in
Evaluating Student Learning through Service-learning
Projects
Teachers can combine curriculum objectives with skills being
learned through service-learning activities. Using the following
form, teachers can create an evaluation tool that will identify
specific skills from their curriculum scope and sequence skills list.
These skills can be learned by the students while participating in
service-learning activities. An example of how to use this form is
provided.
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Sunshine State Standards Achieved Through Service-learning
Activities
Name:_________________________________________________________
Date( s):_______________________________________ Grade: ___________
Teacher: ______________________________________________________
Service-learning Site/Project: _______________________________
Subject Area: ______________________________________________
Strand :______________________________________________________
Standard: _______________________________________________________

Level: _ _ _ _ ___
Key for skill mastery: P= passed benchmark E= emerging skill
(Using the key, list level of skill mastery, date and initial)

Benchmark
The student:

Performance Descriptions
Achievement of the benchmark may
be demonstrated when the student:
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NE= skill not evident

Goal3
Standards

Skill Mastery

Example:
Sunshine State Standards Achieved Through Service-learning
Activities
Name:_____T~h=o=m~a~s~K~n~i~g~h~t-----------------------------------------Date( s) :_ ____:..10=..:/.::.24..:. :/-=-9"-'7'---'1-'-1/:..::1.=.5/:..:9'-'-7,__---'1:..::2::...:/8::.:...:/9:<..:7_ _ _ _ _ _ ___

Grade: 7 1h

Teacher: ____--=..:;M:..:. r;::;;s·;. . .;S:;.;a:::.:n""d:::.;e:..:r-=s-=o..:. :n_______________________________________
Service-learning Site/Project: Silver Marsh Ecological Site
Subject Area:

Mathematics

Strand: E Data Analysis and Probability
Standard: Student understands and uses tools of data analysis to manage information.
Level : 6 - 8 grades
Key for skill mastery: P= passed benchmark
E= emerging skill
(Using the key, list level of skill mastery, date and initial)
Benchmark
The student:
MA.E.1.3.1
Collects, organizes, and
displays data in a variety
of forms, including tables,
line graphs, charts, and
bar graphs, to determine
how different ways of
presenting data can lead
to different interpretations
MA.E.1 .3.2
Understands and applies
the concepts of range and
central tendency (mean,
median, mode)

MA.E.1.3.3
Analyzes real-world data
by applying appropriate
formulas for measures of
central tendency and
organizing data in a
quality display, using
appropriate technology,
including calculators and
computers

Sample Performance Descriptions
Achievement of the benchmark may be
demonstrated when the student:
MA.E.1.3.1.a
The student observes different types of
insects and records types and numbers
counted in an organized table. The
student then represents the data in
graph form and presents it to the class
with a written interpretation of what the
graph shows about the number and
types of insects.
MA.E.1.3.2.a
The student collects trash that can be
recycled from the site. The student then
finds the measures of central tendency
and writes a report that uses these
measures to describe the types and
amounts of the recyclable trash
MA.E.1.3.3.a
Student analyzes and makes
predictions from collected recyclables
using calculators to apply formulas for
measures of central tendency, and
organizes data in the form of charts,
tables, or graphs . Student uses
computer graphic software to organize
collected data in a quality display.
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NE= skill not evident
Goal3
Standar
ds

1 ,2,3,4,6
,7, 9

1,2,3,4,6
,8, 9

2,3,4,7,8

Skill Mastery

10/24/97
p
Met
benchmark

11 /15/97 E
Has collected
trash.
12/8/97 p
Report
presented to
class
12/8/97 E
learning
software
programs
1/20/97 p
graphic
display
complete

Curriculum Objectives Achieved Through Service-learning
Activities
Name: ______________________________________________________
Date(s) =--------------------------------- Grade:______________
Teacher: ____________________________________________________
Service-learning Site/Project: ____________________________________
Objective: ___________________________________________________

How will this objective be met: _____________________________________

T Sk"ll
sipeCIIC
I

p assed
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Emer:gm_g

N0 t Ev1"d en t

Example:
Curriculum Objectives Achieved Through Service-learning
Activities
Name:

Sam Greene

Date: 5/12/96

Grade: 8th

Teacher: Mrs. Johns
Service-learning Site/Project: Building a wooden bridge in city park.
Objective: Sam will be able to correctly convert measurements from one
unit of length to another using inches, feet, and yards.
How will thi s objective be met : Sam will measure lengths of boards
needed for the bridge and correctly list the length of the board to be cut.

T sk·u
sipeCIIC
I

p asse d

Emergmg

Knows customary units of length :
12 inches= 1 foot
3 feet = 1 yard

100%
accuracy

Correctly uses a measuring tape to
Measure in inches, feet, and ya rd s.

100% on
inches and
feet

50% on
measuring in
ya rds

Can convert inches to feet.
Can use a combination of inches and
Feet (ex. 1 ft. 5 in.)

100% on
inches to
exact feet.

30% on
combo. of
inches and
feet

Can convert feet to yards.
Can use a com bination of feet and yards (
ex. 2 yds. 1 ft. )

95% on feet
to
exact yards.

Can use a combination of all three
Measurements
(Ex. 1 yrd. 2 ft. and 3 in.)

N0 t Ev1.d en t

Below 30%
gets
confused.
Not able to
do at this
time.
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Service-learning Activity Plans

The purpose of this form is to assist teachers and students in
planning effective service-learning activities. Primary grade
teachers can follow these guideline in planning for the many
different dimensions of the service-learning project. It is important
for teachers to predetermine their methods of evaluating the
students and activity and to secure necessary materials/resources
before the planned activity date.
This guide can assist older students in planning, implementing, and
evaluating their service-learning projects. By being responsible for
their own learning, students engage in ongoing self-evaluation which
helps them to learn to recognize their own strengths, abilities, and
achievements. While students are learning to direct, monitor, and
evaluate their own learning experiences, their teachers can use
techniques such as anecdotal records, rating scales, rubrics, and
portfolios to evaluate student learning.
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Service-learning Activity Plans
Site/Project: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Group members: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Date(s) of project activity: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

What service-learning activity are you planning?

Who/what will be the benefit from this activity?

What will the students learn from this activity?

What materials will you need and how will you get them?

What type of assistance will you need from others?
(Professionals, teachers, parents, people within the community, other project
volunteers outside the school, etc.)
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What preparation will need to be done at school before this activity?

What preparation will need to be done at the project site before this
activity?

What will each group member be responsible for during this activity?

How will individual group members be evaluated?

How will the group be evaluated?

How will you evaluate the success of your activity?
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Journals
and the
Writing Process
This section will address the writing process and the
importance of ongoing self-evaluation. Forms that
address the qualitative categories found in many students'
journal entries are also included. This qualitative form
can be used to determine the percentage of students
addressing each category in the listing. Room is provided
on each form to write in other categories unique to your
students and project. A reflective form is provided to help
your students think about the different aspects of their
experience and to provide a foundation for their journal
entries.
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Writing Process for Service-learning Activities
The purpose of this writing process guide is to help students
move through each phase of the writing process successfully.
Following this guide will help students keep track of their
progress and continuously evaluate their work. This guide can be
attached to works in progress and stored in the student's portfolio
or writing folder.
The teacher and student can evaluate the quality of the work and
the effort being put into each step of the writing process
guide; this allows for continual evaluation of student progress.
The first guide presented is aimed at younger writers. The second
guide is designed for middle and high schoolers.
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Primary Writing Process for Service-learning Activities
Name: ___________________________________________________
Date Begun: _______________

Date Completed: ________

Site/Activity:_____________________________________________
Title of Work: _________ __ __ _ __ _ _ __ __ _ __
Check off when done:
_

1. Before beginning to write:
_ Think about your service-learning site/activity
_ Gather information
_ Interview people
_ Go to the library
_ Write down ideas

_2. Write your rough draft

_3. Read your draft to yourself:
Does it make sense?
_ Would your friend understand what you are writing about?

_ 4 . Self-edit your draft:
_ Correct spelling and punctuation
_ Make the topic clear to the reader

_5 . Have a friend or teacher read your draft and make comments on
ways to improve it.

_6. Revise your draft using the suggestions given to you.

_7. Proofread your completed work and then submit for
publication or inclusion into your portfolio
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Writing Process for Service-learning Activities
Name:___________________________________________________
Date Begun: _______________

Date Completed: ________

Site/Activity: ___________________________________________ _
Title of Work:_______________ _ _ _ _ _ _ __
Check off when done:

_ 1. Before beginning to write:
_ Think about the many aspects of your service-learning site/activity
_Gather information
_Conduct interviews if necessary
_ Go to the library and research topic if necessary
Write down ideas
_Outline topic
_2. Write your rough draft
_3 . Read your draft to yourself:
Does it make sense?
_ Would another person understand what you are writing about?
_ 4. Self-edit your draft:
_Have I capitalized letters at the beginning of each sentence and
proper nouns?
_Are all the words spelled correctly?
__Does it have a neat appearance? (Is it legible? Is there appropriate
spacing between words and sentences? Are paragraphs indented?)
_ Make the topic clear to the reader. Are all the sentences complete?
_ Did I put in commas, semicolons and end punctuation properly?
_5 . Have a peer or teacher read your draft and make comments on
ways to improve it.
_ 6. Revise your draft using the suggestions given to you.
_ 7. Proofread your completed work, make any final revisions and then submit
for publication or inclusion into your portfolio.
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I

Journal Assessment
Date:
Student's Name:_ _ _ _ _ _ _ _ _ _ __ _ __ _ _ _ _ _ __
Advisor's Name: _ _ __ _ __ _ _ _ _ _ _ _ _ _ _ _ _ __ _
Site/Project: _ _ _ __ _ _ __ _ _ _ _ _ _ _ _ _ _ _ __ _

Criteria

Points Possible

Completed all logs or journals

20

Completed logs/jpurnals on time

10

Originality of ideas

15

Evidence of higher order thinking

15

Length of responses

15

Evidence of personal reflections

25

TOTAL

Student Eval. Advisor Eval.

100

(Submitted by Jan Germann, University High School, Orlando, Fla.)
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Qual itative Categories for Journal Evaluation
Individual Record

Name:
Date(s): _ _ __ __ _ __ _ _ _ __ _ __ _ _ _ __

---------------------------------------------------

The following are categories that reflect feelings and statements made in journal
entries regarding students' experiences with service learning. Please include
any other categories that you note within your student's journal.
Categories: Check all that apply

_

_

Empathy
Respect for self
Respect for others
Respect for property
Respect for other's feelings
Pride in accomplishments of self
Pride in accomplishments of the group
Willingness to attempt unfamiliar tasks
Willingness to work in cooperation with others
Building tru st with others
Experiencing success in project completion
Effectively dealing with interpersonal experiences
Effectively building rapport with others
Positive feelings rega rding volunteer activities
Positive feelings rega rding helping others
Expresses positive feeli ngs toward worki ng as a team
Ability to use effective commu nication skills
Increasing knowl edge of practical skills
Knowledge of leadership skills
Reflects a sense of accomplishment within self
Reflects a sense of accomplishment withi n the group
Increase in self-confidence
Increased self-worth
Improved self-esteem
Building friendships
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Qualitative Categories for Journal Evaluations
Of Service Learning

Project Evaluations:

After reviewing individual journal evaluation forms, please list the cumulative
number falling into each category. This number can then be converted into
percentages for reporting purposes. Please include any other categories that
your students have indicated.
Categories:
Empathy
Respect for self
Respect for others
Respect for property
Respect for other's feelings
Pride in accomplishments of self
Pride in accomplishments of the group
Willingness to attempt unfamiliar tasks
Willingness to work in cooperation with others
Building trust with others
Experiencing success in project completion
Effectively dealing with interpersonal experiences
Effectively building rapport with others
Positive feelings regardi ng volunteer activities
Positive feelings regarding helping others
Expresses positive feelings toward working as a team
Ability to use effective communication skills
Increasing knowledge of practical skills
Knowl edge of leadership skills
Reflects a sense of accomplishment within self
Reflects a sense of accomplishment within the group
Increase in self-confidence
Increased self-worth
Improved self-esteem
Building friendships
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Example:
Qualitative Categories for Journal Evaluations
Of Service Learning
Excerpt from student's journal:
"Volunteering & doing community service is such a great thing to do, both for
yourself & for other people as well." "You learn how to work with people & learn
how to compromise & be a little bit humble." "That is because you are the odd
person & you need to learn how to fit in with them." "Also it helps the person or
people who work there. " They can learn how to depend & rely on people they
wouldn't normally depend on." "It teaches people that mostly not all young kids
are irresponsible and helpless."
_

L

_x_
_

_x_
L
_
_

_x_
_x_
_

L
L
L

_x_

_
_
_
_

L

L
_

Empathy
Respect for self
Respect for others
Respect for property
Respect for other's feelings
Pride in accomplishments of self
Pride in accomplishments of the group
Willingness to attempt unfamiliar tasks
Willingness to work in cooperation with others
Building trust with others
Experiencing success in project completion
Effectively dealing with interpersonal experiences
Effectively building rapport with others
Positive feelings regarding volunteer activities
Positive feelings regarding helping others
Expresses positive feelings toward working as a team
Ability to use effective communication skills
Increasing knowledge of practical skills
Knowledge of leadership skills
Reflects a sense of accomplishment within self
Reflects a sense of accomplishment within the group
Increase in self-confidence
Increased self-worth
Improved self-esteem
Building friendships
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Formative Journal Evaluations
Name:_ __ _ __ _ _ _ _ _ _ _ __
During each journal evaluation, place a check in the appropriate box that corresponds to
the qualitative category (see previous example). You can compute category
percentages at the end of the project to determine qualitative growth.
Evaluation Time·
Criteria
Empathy
Respect for self
Respect for others
Respect for property
Respect for other's feelings
Pride in accomplishments of self
Pride in accomplishments of the group
Willingness to attempt unfamiliar tasks
Willingness to work in cooperation with
others
Building trust with others
Experiencing success in project
completion
Effectively dealing with interpersonal
experiences
Effectively building rapport with others
Positive feelings regarding volunteer
activities
Positive feelings regarding helping others
Expresses positive feelings working as a
team
Ability to use effective commu nication
skills
Increasing knowledge of practical skills
Knowledge of leadership skills
Reflects a sense of accomplishment
within self
Reflects a sense of accomplishment
within group
Increase in self confidence
Increased self-worth
Improved self-esteem
Building friendships
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1

2

3

4

Comment

I

Reflection of Service-learning Activity

What insights did I gain from this experience?

How well did I perform my task?

How well did I cooperate with others?

What did I learn from this experience?

What problem(s) did I encounter that I overcame?

How could I have improved this experience?

What were the good qualities of this experience?

What were the qualities that could be changed to make this a better
experience?
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Student Reflection of Daily Service-learning Activity
Name:_ _ _ _ __ _ _ _ _ __ _ __

Date:_ __ _ _ _ __

Service Site:_ _ __ _ _ _ _ _ __ _ _ _ _ _ _ _ __ _ _ _ __ _
Activity you participated in today: _ _ _ _ __ __ _ _ _ _ _ _ _ _ _ __
Reflect upon your experiences while working at your service learning site today. Please
be honest in your responses . We value your input and will use this information to help
improve our service-learning project. Please check the appropriate box:
No
Yes 0
..
N0
1p1n10n

All materials needed were available.
Adequate supervision was provided .
The activities were well orQanized.
There were enouQh jobs/activities for everyone.
Job/task requirements were clear.
Job/task directions were clear and easy to follow.
There was a choice of jobs/tasks that I could select from.
I enjoyed workinQ on my assiQned job/task.
I was able to rotate to other jobs/tasks during the day.
I would have liked to be able to try other jobs/tasks.
The job/task I performed served a worthwhile purpose.
I knew what the expected outcomes or products were before
beginning to work on the job/task.
I had the opportunity to learn something new today.
I had the opportunity to teach someone a new skill today.
I was able to help plan the activities for today.
I think students should help plan the service-learning activities.
I enjoyed working with my assigned group today.
I had some trouble getting along with others in my Qroup.
I think I did something positive for my community today.
I feel good about the work I completed today.

Comments:
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Group Reflection Session
Project: _ _ _ _ _ _ _ _ _ _ __ _ __ _ __ __ _ __
Date: _ _ _ _ _ _ __
Students in group:
(List all names)

ThinQs we liked about this project:

Thin_gs we would change:

(Submitted by Carol Leonard, Lemon Bay High School, Port Charlotte, Fla.)
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Rubrics
Well-defined criteria used to score items such as portfolios are often
called rubrics. A scoring rubric includes a fixed scale and a list of
characteristics describing performance for each of the points on the
scale. By using these scoring rubrics to describe individual
student's levels of performance, important information on what the
student knows and can do are assessed.
Before beginning to score the item or activity, you must consider
what characteristics of the students' performance are essential in
reaching the goal(s) and make a list of these characteristics. Mter
the characteristics are listed, the item or activity is evaluated
according to the predetermined standards. Rubrics can be
developed or modified to fit your individual needs. The primary
function of rubrics is to provide well-defined criteria for scoring
items or performances. Included are several types of rubrics that
can be used or modified to fit your needs.
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Example:
General Rubrics
Demonstrated Competence
Excellent Response Rating = 5
Gives a complete response with a clear, coherent, unambiguous explanation; can include clear
and simple diagrams or charts; communicates effectively to the identified audience; shows
understanding of the situation, project, or task; identifies all the important elements of the
situation , project, or task; can include examples and non examples; presents strong supporting
arguments or reasoning for statements and opinions .

Competent Response Rating= 4
Provides a generally complete response with reasonably clear and coherent explanations; may
include diagrams or charts; communicates effectively to identified audience; shows understanding
of the situation, project, or task; identifies the most important elements of the situation , project, or
task; presents solid supporting arguments or reasoning for statements and opinions.

Satisfactory Response
Satisfactorv Response Rating = 3
Responds satisfactorily, but the explanation may be lacking elements that lead to complete
understanding; some information may be missing; diagrams or charts may be somewhat unclear
or incomplete; shows basic understanding of the situation, project, or task; identifies some
elements of the situation, project, or task; provides some supporting arguments or reasoning for
statements or opinions.

Unsatisfactory Response
Begins Response, but is Unable to Complete Rating = 2
Begins a response, providing some information, but is unable to remain on topic; may provide
extraneous information; diagrams or charts are unclear; shows lim ited understanding of the
situation, project, or task; identifies few (if any) elements of the situation, project, or task; does not
provide supporting arguments or reasoning for statements or opinions .

Unable to Begin Response Effectively Rating= 1
Is unable to provide any relevant information; does not show any understanding of the situation,
project, or task; unable to correctly identify any elements of the situation, project, or task.

No Attempt

Rating= 0
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Example:
This rubric may be used to evaluate your students' portfolios. On the next page
is a scoring form for listing your students' scores and making comments.

Portfolio Rubrics

4

More than adequate response. Complete and thorough.
It is focused and unified. Any defects are minor.

3

Adequate response. Ready for needed revisions.
Revisions possible with written feedback. May lack a
smooth flow.

2

Less than adequate response. Partial success. Part of
portfolio is accomplished, but parts are missing.
Student needs more instruction.

1

Very inadequate response. Engaged task with little
success. Unfocused. Lacks unity.

0

No response or completely off task.
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Portfolio Scores

Student Name

Score
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Portfolio Description/Comments

Example:
Portfolio Scores

stu d ent Name

Score

Portfolio Description/Comments

Sandra McKenzie

3

Juan Carlos Mendozes

4

Jane Winters

2

Kevin Ziest

1

Adequate portfolio. Has most
of all required materials.
Excellent portfolio. High quality
All requirements met.
Many items missing, disjointed.
Needs further instruction .
Few items included, poor quality.
Little effort shown.
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Example:
This is a performance rubric that may be used to evaluate your students'
performance on specific tasks/activities. On the next page is a scoring form for
listing your students' scores and making comments.

Participation Rubrics

4

Shows initiative. Follows verbal and written
directions independently. Works cooperatively with
others .

3

Lacks initiative. Follows verbal and written
directions independently. Works cooperatively with
others.

2

Does not work independently. Works cooperatively
with others .

1

Does not begin tasks without prompting. Does not
work independently. Does not work cooperatively
with others. Progress must be monitored.
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Participation Scores

Stu d ent Na me

s core

87

. f
/C omment s
Pa rfICipa
· f 10n Descnp11on

Example:
Participation Scores

Student Name

Score

Keyon Smith

2

Sally Jones

4

James Knapp

1

Tim Munger

3
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Performance Description/Comments

Must be prompted to work.
Works well in groups.
Excellent leadership skills.
Shows initiative.
Disruptive to group.
must be supervised at all times.
Does not initiate tasks.
Works cooperatively.

Portfolios
This section defines portfolios and how they can be used to
evaluate service-learning activities.
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What is a Portfolio?
A portfolio is one of the most common forms of performance
assessment and is especially appropriate for service learning. It is a
collection of student products that represent the student's
achievement, growth, and learning. Portfolios can be used in
programs from preschool through graduate school. They are an
ongoing method used to assess student learning, achievement,
growth, and progress.
Portfolios allow students to become aware of their own learning
abilities and directly involved in assessing their progress. They can
cover an unspecified length of time and can easily follow a student
from one teacher or grade level to the next. Based on the purpose(s)
of the portfolio, pieces are included to demonstrate progress toward
a specified goal. (Note: portfolios are not all-inclusive. They
contain a limited number of pieces that exemplify the type of work
that the students have completed. To keep a portfolio usable, often
the number and type of pieces to be included are outlined to the
student before the portfolio is begun.) Pieces can include (and are
not limited to) videotapes, audio tapes, laser disks, work samples,
teacher-made tests, journals, essays, formal evaluations,
standardized tests, developmental checklists, anecdotal records,
running records, scrapbooks, art work, and just about anything else
that can be used to show student achievement or progress.
A portfolio is a subset of all work done. Items that are indicative of
strengths, weaknesses, progress, growth, and/or outcomes are
included. "A" papers are not automatically chosen for inclusion.
Students often are required to reflect on a piece's value or worth to
themselves before including the piece in their portfolio. Some
projects include the student scoring the piece him- or herself using
rubrics or other scoring guides as the piece is put into the portfolio.
Portfolios can be housed in accordion-style folders, artists' folders,
file folders, three-ring binders, large boxes, milk crates, cereal
boxes, or by any other method you can think of that will allow
teachers and students easy access to the contents. Portfolios are
works in progress and should not be difficult to access. (Note:
portfolios should be no more time-consuming for the teacher than
any other assessment since the portfolio is a work in progress.
Scoring individual pieces should be part of the ongoing nature of a
portfolio, and scores for individual pieces as well as student

90

reflections and summaries should make final scoring of the portfolio
easy and brief. Portfolios are as much a learning process as an
outcome. Teachers of young children will have to organize and
store the students' portfolios in a different manner than a high
school teacher. Remember that in organizing and storing the
portfolios, do what is easiest for you and your students to handle.
Portfolios are becoming commonly used in many of the academic
domains. They can be integrated into service-learning projects as a
method of combining and assessing academic learning and
community service. They are useful as a teaching tool and an
assessment method. Both quantitative and qualitative assessments
of student learning and growth may be conducted using the portfolio
system.
Portfolios can be used as tangible proof of observations made both in
the classroom and at service-learning sites in the community.
Through the use of portfolio assessment in service-learning
activities, teachers can identify student's unique strengths and
learning preferences, aiding them to develop classroom activities
that will focus on these strengths while providing practice and help
with weaknesses.
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Purposes of Portfolios in Service Learning
Portfolios are useful to teachers, students, and service recipients by:
+ incorporating community service experiences with classroom

+

+
+

+

+
+
+

+
+
+
+
+
+
•

instruction and assessment.
providing a sense of participation, ownership, accomplishment,
and motivation.
assisting the community service recipients, teachers, and
students in a process of self-evaluation.
helping the community service recipients, teachers, and students
set goals.
building in time for reflection about students' accomplishments
and impact on service recipients.
building in time for reflection in regards to the impact of
community service on the students.
individualizing student learning in both the cognitive and
affective domains.
connecting service, reading, writing, and thinking.
documenting student growth and progress over time.
serving as a vehicle for publication.
aiding in conferences with students, parents, administrators,
service recipients, and political entities.
identifying strengths and areas for improvement.
providing a sense of collaboration between the community,
students, and teachers.
accommodating community and schoolwide projects.
assessing student performance.

What do You Include in a Portfolio?
The key to an effective portfolio is that it is individualized to meet
the needs of each unique situation. There are no set models or rules
and regulations to follow in designing a portfolio system. You must
begin by determining your goals for the portfolio. A portfolio is a
means of gathering representative material over time, not just a
one-time collection of examples. It cannot be implemented and
completed within a short time frame .
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In service learning, a portfolio could include the ongoing assessment
of a service project. In their individual portfolios, student might
include written examples of planning sessions, meeting agendas,
budgets, job descriptions and responsibilities, evaluations done by
the recipients of the service, teacher evaluations, journals reflecting
participation in different activities and feelings about the project,
and essays or projects created by the individual students showing
academic and affective growth. The list of what could be included is
endless. Other things to include are as follows:
+ group assignments and projects
• individual assignments and projects
+ team ideas, methods to try, solutions to problems, results
• description of individual responsibilities
+ direct observations
+ teacher comments and evaluations
+ service recipients' comments and evaluations
+ student journals, reflections, reactions, and feelings
+ student writings reflecting growth in self-esteem, self-efficacy,
and motivation
+ future life goals, influenced through service learning
+ student writings, assignments, and plans
+ service logs and volunteer hour logs
+ data collected from service projects, charts and graphs
+ research relating to specific service-learning projects
+ problems, investigations, and solutions
+ rough drafts and finished products
+ task-specific assessment results of skills learned through service
projects
+ artistic products
+ videotapes
• audio tapes
+ laser disks
+ evidence of communityI school collaboration
+ newspaper articles about the program
+ awards and honors
+ testimonials from participants, parents, service recipients
+ parent interviews
+ collaborative projects with home, school, and community
+ school abilities (report cards, academic progress reports)
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Guidelines for Developing Your Portfolio System
+ Determine what is to be assessed (the purpose).
+ Think about the design of the portfolio (will be influenced by its
+

+
+
+
+
+

+
+

+

purpose).
Determine the linkage of the contents to what is being
assessed.
Determine how the portfolio will be assessed and the criteria
that will be used.
Decide who the intended audience will be.
Involve students-allow them to actively participate in the
selection process of what should be included in their portfolios.
All items should have a date and a caption or description.
Include a cover letter at the beginning of the portfolio, providing
relevant student information, school information, and servicelearning site information.
Include a formal table of contents included for the final product.
Include a statement of the purpose or goal of the portfolio.
The portfolio is a work in progress. As it develops, students can
add, improve, delete, revise, edit, or discard items.

Thinking About What to Include in Your Portfolio
+ Why did you select this particular item to include in your

+
+
+
+

+

portfolio? Why does this item stand out?
What are the special or unique qualities of this item?
When writing, making, or creating this item, was there anything
that was especially important about it to you?
What have you learned about yourself, your peers, your school, or
your service site from your work on this item?
If you could continue working on this item, what would you do?
What more could you include? What related areas could you
explore? What else do you think you could learn?
How could this item effect you in the future? Is there something
about this item that really interests you? Could this aspect of
community service provide direction for your future plans?
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Grading Portfolios
One of the teacher's responsibilities is assigning grades to students
indicating achievement and performance. To determine if an item
is worth an "A" or a "B," teachers must make judgments regarding
the quality of the item or piece. Portfolios must be evaluated or
judged by one or more persons. The person(s) scoring the pieces
included in the portfolio must use well-defined criteria, often called
rubrics.
A scoring rubric includes a fixed scale and a list of characteristics
describing performance for each of the points on the scale. By using
these scoring rubrics to describe individual students' levels of
performance, important information on what the student knows and
can do are assessed. Before beginning to score portfolios, you must
consider what characteristics of the students' performance are
essential in reaching the goal(s) and list them. Rubrics can be
developed or modified to fit your individual needs. The primary
function of rubrics is to provide well-defined criteria for scoring
individual portfolios. Included are several types of rubrics that can
be used or modified to fit your needs. Please see the section on
rubrics for an example.
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Portfolio Information
Name

------------------------------

D. 0. B. _ _ _ __

Age _ __

Grade - - - - - Teacher _______________________
Service-learning Site/Project----------------------

Site/Project Supervisor ----------------------------Schedule: ______________________________________
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Portfolio Goal Statement
The goal of this portfolio is: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Items for My Portfolio:
I think these types of items will show progress towards the goal of my
portfolio:
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Portfolio Table of Contents

Date of
Entry

Item

1
2
3
4
5
6
7
8

9

10
11
12
13
14
15
16
17
18
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Page No./
Order

Portfolio Conference Log

Date

Part1c1pants

Outcome

99

Example:
Portfolio Conference Log
Date
3/4/96

p art1c1pants
Mrs. Brown
Kelly Devlin

3/15/96

Mrs. Brown
Kelly Devlin

Mrs. Brown and Kelly discussed the
poetry that has been included so far in
the portfolio. Kelly will rewrite two of
the pieces and will add another rough
draft before the next conference.

3/25/96

Mrs. Brown
Kelly Devlin

Mrs. Brown and Kelly discussed the
rough draft of the last poem. Minor
revisions are needed. The other two
poems that had revisions made are
now done. Kelly will provide
illustrations.

4/7/96

Mrs. Brown
Kelly Devlin
4 other students from
the class

The group reviewed Kelly's portfolio
and gave it a thumbs-up!
Kelly has done a good job with her
initial writings, revisions, and final
products.

4/10/96

Mrs. Brown
Kelly Devlin
Mrs. Devlin

Kelly's portfolio was shared with
her mother at the parent, student,
teacher conference. Kelly explained
the writing process and showed her
mother her work in the different stages
of the writing process.

0 utcome
Ideas were discussed about what types
of writing Kelly wanted to include in her
portfolio. Kelly will include several
different types of poetry in her portfolio.
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School-to-Work
and
Service Learning
This section deals with skills and attitudes that young
people need for successful employment. Many of these
skills and attitudes are enmeshed with the activities and
outcomes inherit in service-learning projects.
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School-to-Work and Service Learning
Many of the skills needed in the completion of successful servicelearning projects are either identical or complementary to skills
needed within the work environment. These skills include the
authentic application of academic competencies and social skillswhich are imperative to working effectively with others-and the
development of positive attitudes required for success in the
workplace. Research conducted by the Secretary's Commission on
Achieving Necessary Skills (SCANS) found that employers were
looking for workers who are creative and responsible problem
solvers and who have skills and attitudes upon which employers can
build.
The following tables list various SCANS competencies and
foundations that are often processes and outcomes associated with
service-learning projects. Using these SCANS competencies and
foundations as a guide, you will be able to build in opportunities for
your students to learn and practice the skills that they will need
within the world of work.
(SCANS foundations and competencies taken from What Work
Requires of Schools: A SCANS Report for America 2000, June 1991,
U.S. Department of Labor)
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SCANS Foundations and Competencies Met through
Service-learning Activities

Name:
Date(s) :________________________________________________________

-----------------------------------------------------

+ Foundations
At This Time:
Activity Used to Meet
Basic Skills

Foundation Skill

Reading:
Locates, understands, and
interprets written information in
prose and in documents such as
manuals, graphs, and schedules
Arithmetic/Mathematics:
Performs basic computations and
approaches practical problems by
choosing appropriately from a
variety of math techniques
Writing:
Communicates thoughts, ideas,
information, and messages in
writing; creates documents such
as letters, directions, manuals,
reports, graphs, and flow charts.
Listening:
Receives, attends to, interprets,
and responds to verbal messages
and other cues.
Speaking:
Organizes ideas and
communicates orally.
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(Initial and date)

Passed Emerging Failed

SCANS Foundations and Competencies Met through
Service-learning Activities

Name:
Date(s): _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

---------------------------------------------------

•

Foundations
At This Time:
Activity Used to Meet

Thinking Skills

Foundation Skill

Creative Thinking:
Generates new ideas

Decision Making:
Specifies goals and constraints,
generates alternatives, considers
risks, and evaluates and chooses
the best alternative.

Reasoning:
Discovers a rule or principle
underlying the relationship
between two or more objects and
applies it when solving a problem.
Problem Solving:
Recognizes problems and devises
and implements a plan of action.
Knowing How to Learn:
Uses efficient learning techniques
to acquire and apply new
knowledge and skills
Seeing Things in the Mind's
Eye:
Organizes and processes
symbols, pictures, graphs,
objects, and other information
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(Initial and date)

Passed Emerging Failed

SCANS Foundations and Competencies Met through
Service-learning Activities

Name: _________________________________________________
Date(s): _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
•

Foundations
At This Time:
Activity Used to Meet

Personal Qualities

Foundation Skill

Responsibility:
Exerts a high level of effort and
perseveres towards goals
attainment.
Self-esteem:
Believes in own self-worth and
maintains a positive view of self.
Sociability:
Demonstrates understanding,
adaptability, empathy, friendliness .
and politeness in group settings.
Self-Management:
Assesses self accurately, sets
personal goals, monitors
progress. exhibits self-control.
Integrity/Honesty:
Chooses ethical courses of action
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(Initial and date)

Passed Emerging Failed

SCANS Foundations and Competencies Met through
Service-learning Activities

Name:
Date(s): _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

---------------------------------------------------

+ Competencies
At This Time:

Resources

Activity Used to Meet
C ompet enc1es Sk.ll
I

Time:
Selects goal-relevant activities,
ranks them, allocates time,
prepares and follows schedules .

Money:
Uses or prepares budgets , makes
forecasts, keeps records, and
makes adjustments to meet
objectives

Materials and Facilities:
Acquires, stores, allocates, and
uses materials or space
efficiently.
Human Resources:
Assesses skills and distributes
work accordingly, evaluates
performance and provides
feedback.
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(Initial and date)

Passed Emerging Failed

SCANS Foundations and Competencies Met through
Service-learning Activities

Name:
Date(s): _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

-----------------------------------------------------

+ Competencies
At This Time:
Activity Used to Meet

In t erpersona

C ompet ency Sk"ll
I

Participates as a Member of a
Team:
Is a contributing member to a
group effort.
Teaches Others New Skills:
Assists others in learning new
skills.
Serves Clients/Customers:
Works to satisfy clients' or
customers' expectations.
Exercises Leadership:
Communicates ideas to justify
position, persuades and
convinces others, responsibly
challenges existing procedures
and policies.
Negotiates:
Works toward agreements
involving exchange of resources.
Resolves divergent interests.
Works with Diversity:
Works well with people from
diverse backgrounds.
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(Initial and date)

Passed Emerging Failed

SCANS Foundations and Competencies Met through
Service-learning Activities

Name: _______________________________________________
Date(s): _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

+ Competencies
At This Time:

In f ormat1on

Activity Used to Meet
C ompet ency Sk.ll
I

Acquires and Evaluates
Information

Organizes and Maintains
Information

Interprets and Communicates
Information

Uses Computers to Process
Information
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(Initial and date)

Passed Emerging Failed

SCANS Foundations and Competencies Met through
Service-learning Activities

Name: _________________________________________________
Date(s): _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

+ Competencies
At This Time:
Activity Used to Meet
Systems

Competency Skill

Understands Systems:

Knows how social, organizational,
and technological systems work.
Works effectively with them.

Monitors and Corrects
Performance:

Distinguishes trends, predicts
impacts on system operations,
diagnoses deviations in systems'
performance, and corrects
malfunctions.

Improves or Designs Systems:

Suggests modifications to existing
systems and develops alternative
or new systems to improve
performance ..
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(Initial and date)

Passed Emerging Failed

SCANS Foundations and Competencies Met through
Service-learning Activities

Name:
Date(s): _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

---------------------------------------------------

+ Competencies
At This Time:
Activity Used to Meet
Techno ogy

Competency Skill

Selects Technology:

Chooses procedures, tools or
equipment including computers
and related technologies.

Applies Technology to Task:

Understands overall intent and
proper procedures for set-up and
operation of equipment.
Maintains and Troubleshoots
Equipment:

Prevents, identifies, or solves
problems with equipment,
including computers and other
technologies.
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(Initial and date)

Passed Emerging Failed

Overview of Service-Learning
Service learning is the formal integration of student service into learning or academic
instruction . It is a method by which youth learn and develop through active participation
in thoughtfully organized service experiences that
o

are integrated into academic curricula or have meaningful learning components;

o

meet actual community needs;

o youth help design and coordinate;
o are coordinated in collaboration with the school and community;
o

provide structured time for youth to demonstrate or think, talk, and write about their
service experience;

o

provide opportunities to use newly acquired academic skills in "real-life" situation s;
and

o help foster the development of a sense of civic responsibility and caring for others.
Service learning projects includes preparation, action, reflection, demonstration,
recognition, youth leadership, and reciprocity- all participants both serving and being
served.
Service-learning examples
o Elementary school students tutor peers, teachers, and their parents on the use of
computers and the Internet.
o Middle school students create a multi-media history of their town, interviewing
residents, filming sites, and building scale models of the town representing periods
in its history.
o High school students work as stewards of land purchased by the state. They
prepare the land for public recreation use through mapping, creating trails, surveying
flora and fauna , testing water and soil, writing brochures, and building outdoor
classrooms.
o

I

Service-learning projects also include tutoring, productions about drug and
violence prevention, working with the elderly, and other practical applications of
learning.

For More Information on
Florida Learn & Serve
Visit http://www.fsu.edu/~flserve/

